10.

Il candidato discuta i vincoli e gli eventuali elementi ostativi all’applicazione di misure
compensative e dispensative per studenti con Disturbo di spettro autistico nel percorso

universitario.

Sulla base di quali elementi il Settore Inclusione dell’Ateneo dovrebbe stimare la misura di

tempo aggiuntivo nelle prove d’esame? Il candidato/la candidata argomenti la sua risposta.

QUaIe dovrebbe essere la funzione del tutor inclusione nel progetto di affiancamento degli
studenti con disabilita e disturbi di apprendimento? Il candidato/la candidata elenchi
brevemente le funzioni del tutor per l'inclusione, e discuta quale dovrebbe essere il suo ruolo

nel progetto di affiancamento di studenti con disabilita e DSA in universita.

Un docente contatta il settore inclusione perché non concorda con la misura compensativa
richiesta da una studentessa/uno studente (esempio, tempo aggiuntivo). Come risponde alla

richiesta del docente?

Un/a docente viene segnalato/a da una studentessa/da uno studente perché non ha

consentito al’esame di usare una mappa concettuale. Come affronterebbe questa situazione?

Una studentessa/uno studente che non ha ancora recuperato gli OFA per i corsi di ingegneria,
scrive al Settore lamentando che ha difficolta con i corsi forniti da un docente, perché non

accessibili. Cosa affronta questa situazione? Giustifichi la sua risposta.

Quali indicazioni si potrebbero dare a una/un docente per adattare la didattica a uno studente

con disturbo di spettro autistico?
Quali servizi/supporti possono essere previsti per studenti con disabilita visiva?

In quali situazioni &€ possibile contattare un collega che ha in carico uno studente seguito dal

Settore inclusione?

Cosa occorre considerare per definire le misure compensative necessarie a uno studente/una

studentessa nelle prove d’esame?




AV,
1) Che cosa rappresenta un file in formato .xIs?

2) Dove sono visualizzati i dati che vengono digitati all'interno di una cella in Excell?
3) A che cosa servono le parentesi in una formula in Excell?

4) Come si fa a mantenere visualizzati i titoli di riga e di colonna durante lo
scorrimento del foglio?

5) Come posso essere certo che lo scambio di informazioni attraverso un sito
pubblicato sulla rete internet sia crittografato?

6) Con quale programma si fanno matrici e fogli di calcolo?

7) Che cos'é un virus di Internet?

8) Come puo essere definito uno stile in Word?

9) Come & possibile far utilizzare il medesimo file da pit persone?

10)Con quale programma si fanno presentazioni?
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disabilities: a systematic review

Anebel Morfa o and Gilds Biagiotti
Drepartment of Teaching and Educational Crganization, Facully of Education, Univergdad Pe Sevllla, Spain

ARSTTRACT AATICLE FESTORY

Thits study provides 8 sysbematic review of the literature on what Bageined 30 Marck 2021
factors university studonts with disabilities recognise &s pecsssany Mocepted 05 hine 3001
far thelr smdemibc sicoess. This systematic revess was canducted in R

EREC, Scopus and Web of Science. The opinions of 2854 students in Bead#ini wicess Tacioes,

a total af 21 guai@tive and quantitstive studies were analysed  goadeaer with disstilisies;
through a syitem of categories and coded. The nesults wens orgd wnjrevsity, spsiomasc eview
niged according to the description of the studies itype of metho-

dadogy, country and type of disability} and personal apd external

factars fawaunng success. Amiong the persons factors of students

with disabllifles whe progress and remaln at - unbersity, self-

advocacy, sell-awareness,  sell-determination, setf-gsteem and

exgcutive functioning stood out. Regarding actemnal factors, the

follewing were identified: family, disability cffices, staff and faculty

members, and pesr that influence their acadermic jucoess, This

paper Indudes significant findings thar unheersities can use to

develop actions that promote the develepment of some of the

factors ddentified in this study, thus fawouring the leaming and

academnic success of students with disabilicles.

Introduction

r_Thu right 1o cuality education for all is & theme on the agendas of academics and
racognised internafional organisations, such as UNESCO and the United Nations
{Melarn, Domenech, and Cabeza-Rufz 20M)). At present we are moving from
a perspective based on facilitating access to education to one orented 1o the quality of
| fearning. This requires education systems to guarantes equitable access and permanence,
;Iu_rresﬂur:es., and teaching and learming processes for all,

Inclusive education in higher education (HE) 15 & glebal movement. Although differens
education systems thare commonalities, there are alia particularities depending on the
polides and laws of each country. For example, differences can be found in support
services, anticipatony reasonable adjustments and In-service facufty training (Kendall
20181,

Haowever, & comman characteristic of most HE systems s that the widening higher
education has resulted in the challenge of increasing access for non-traditional students
iCarballo, Morgado, and Cortés 2021; Ferndndez-Gamez et al. 2020}, Induding persans
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with disabilities. Studying 2t university is an oppartunity to improve personal and profes-
sonal skills, benefit from social relations and increase employability (Hewett et al. 2017}
Thils, which i important for everyone, i especially necessary for persons with disabifities
However, accessing the university is not encugh; it is also necessary to progress and
succeed (Melero, Domenech, and Cabeza-Fuiz 2020; Maorifa and Orozoo 20210 In fact,
many studies conchude that university dropouts among people with disakilities are higher
than among other students {Carballo, Morgado, and Cortés-Vega 2021}, and that the
former face multiple barriers to staying and successhully completing their studies (Bell
et al 2017 Munir 2021} —
Grachustes with disabilivies hawve defined success at university as a multifaceted concept
that Is driven by multiple factors (Russak and Heflwing 20013), This study highlights that
the concept of success is comples and dynamic, since graduates do not always aoree on
the definitian of the term, ar on the factors that lead to it ©n the ane hand, some define it
25 a process and a vocation, On the other hand, others relate it to the external support
they recelve through positive feedback, constructive criticism and measurable results,
such as getting good grades [lensan et al. 3011) —

Intermal factors for academic succesy

For years, the factors that lead to success have bean studied, differentisting betwaen
internal and extarnal factors. Firstly, with regasd to the internal factors, several aipects
related to the personal dimension of the student are identified, such as setting chear
objectives, baing proactive, knowing how to make deciskons and not give up in the face of
difficulties, using strategies that can help with the disability itsell and Believing In one’s
abilities (Kutcher and Tuckwdllet 2019). Cther common traits among students with dis-
abilities who manage to complete their studies include self-determination, self-adwocacy,
sulf-mwareness, selfdiscipline, self-ssteem and axecutive functions (Gow, Mostert, and
Dreyer 2020; Milsam and Sackett 2018), ;

In the study of Russak and Hellwing (2019}, the graduates expressed the beliaf lhE‘I
their disability was primarily responsible for their success, as well as the driving foree that |
pushed therm to persist in thelr studies, They saw disability as a component of thair salf- | =
imags, 2nd nat a3 & limitation. Disability allowed them o becorme aware of their strengl:ﬂ
and waaknewas,

Extarnal factars for ocademic sucoess

On the other hand, exmernal factors are distinguished from the pravious factors in that
they have a source of suppornt exernal to the indwidual Students with disabilities
recognise that suppert from famdly and friends is eritical (Gow, Mostert, and Dweyer
2020). Moreovar, in aother cases, students with ditabilities have stated that the staff and
the faculty have provided support, understanding and compassion and acted to help
them succead In their degress (Cotdn et al. 2021). Bayond family support, students seek
help from peers and friends, Peers contribute to sutcess because they strive to halp the
student sat goals and facilitate acoess to academic material (O and Goodman 2010}

. gi& 741 @W
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Other works, in addition to the faciors already indicated, alse point out high expecta-
ticng, accessible campuses, appropriate accommodations and administrative suppet, far
example, from the disability sepdices (Butcher and Tuckeidllet 201 %)

Given the importance of knowlng the personal and extemal sucoess factors to prevent
students with disabilites from dropping out and provide them with equitable opporu-
nities, the purpase of this study was to explore, from their perspective, the factars that
fanvaur their learmning and allows them to progress and successfully complete thelr studles
Specifically, we sooght 1o answer two research guestions:;

i1} What ane tha charactaristics of the studies that have bsen carmied owt on unnvarsity
Soress?
(2] What parsonal and extemal factors influence the academic success of students with

efizabalities?

Method

Im order to emsure the guality of the systamatic review, the literature seanch was based on
the Preferred Reporting Items for Systematic Reviews and Meta-Analysis (FRISMA) state-
mient {Moher et al 2009 (Figure 1),

Exploration and database search

The literature search was conducted in ERIC, Scopus and Web of Sclence. The baywiords
applied for the search were ‘success’ and “disability” and ‘higher education or college or
university or postsecondary education”. Spedfically, we used three combinations in the
searche 1) sucoass’ and ‘disability’ and "higher education’; 2] ‘success’ and ‘disability’ and
‘university’; 3} Success” and ‘disabillity’ and ‘postsecondary education”; 4) “success’ and
‘disability’ and “college’.

—

sl

Eligitility criterin and rationale _
Different Incdlusion and exclusion criteria were established 1o select the papers Tth
inchesion criteria were: 1) Empirical qualitative and quantitative studies; 2) peer- | y
reviewsd articles; 3} published in English; &) any paper with a time restrction o I.-"':-
anuary 200 1=-December 2020% 51 work focused on disability at university and on success )
factors for completion of degrees; and 6) studies from the wolce of students with |
disabilities in face-to-face teaching. —

Warks were excluded fer the foliowing reasonss 1) Sucosss and disability studies in 2 field
different from educatian; 2] ather pubiications sich & books, chapters, conference papers,
and thearetical or systematic reviews; 3) studies that hed o semphe focused exchsively on
gradisates with disabilities and not an students; 4] publicatians fram 2011 te 2020 with
samples from before 2001; and 5} papars based exclushealy on anline kkamirg.
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In all three databadses we conducted a first reading with 2 review of titles and abstracts.
The search was carried out in January 2021, In the first search phase, 1BBS poténtial
publications were idantified in the three databases: 861 in ERIC, 577 im Scopus and 447 in
JER. We read all the abstracts and, based an these, 97 studies were pre-selectad. Than, the
two suthars reviewed the full text of sach article (n = 57) that met tide and abstract review
critaria to determing if the publication met all remaining criteria for inclusion. When we
did not independently agree regarding article inclusion, we subsequently collaborated to

uﬁ%@m;
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Tabde 1. Cg“_tgg_@ﬁ angl_nlt_u‘_gﬂ System.

CATEEDIAIES AND CODES SYSTEE
METHOD COURTRY TYPE OF IRDRIDUAL AND EXTERRAL
DiSABILITY FALCTORS
12 Qualitighe M Sude M Stdints Inddivgdual timeesdion
13 United Stanes 35 [E[ L] -felf-Dekenmimatizn
(earqrathve Jonden 1 Burmm 15 Sl BeBanca0y
& Mimed Targanlz | Fhysical 281 -~ elf-Brrra i
Siudies Ireland 1 AOHD 3TE Seff-Otclpling
Spain 1 Prprhological -Self-Estemry
Sooth Afrkca 1 LhH] Ewpcutiva Tusmhan
UK. Finland, Spain, USA*] l.'.l:lﬁ'ltl:l'eﬂh Family Support
*The participanty originabed from thete faur Lasming 119¢  Morad suppart
Wt EDaHTY COLREAas. Muldple 177 Firaria appon
Mat Spadfind Sncia sup
i1 Linbeersty Sugpait
Akatiiicy senaces
ol and lacully suppodt
Fear sooal supoot

address disagreemants and meach consensus regarding nclusion. The next step was o
read these papers in detadl. From this reading, we selected only those that met the
inclusion criteria (n = 47), Afterwards, we reread the 47 articles in depth and excluded
thote works that did not meet the inclusion erfteria. Lastly, selected 31 of them for
analysis,

T ensure the validity of this study, the twa authors reviewed the articles indbddually.
Subsequently, they contrasted the analysls carried out and discussed the inclugion or
exclusian of the studias that would make up the systematic reviews In this procass, in
acidition to taking inta account the established inclusion criteria, the authors paid spacial
attention to the methodology of each study. Finally, the results of the 31 studies included
wera considered. However, some studbes wera strongar than others in terms of matha-
dolagical design. Mainky, regarding weaknesses, the sample selected in the gquantitative
studies was too small far this type of study (2., Espada-Chavarria et al, 2020, and Fabri
et al. 2020). Moreover, in soma quantitative studies whers guastionnaines wera used, it
wias found that these were not validated, or at beast their validation was not mentioned in
the paper (2.9, Fleming et al. 2017,; Harrison, Araepattamannil, and Freesvan 2012), This
may call inte quastion the rellability of thase papers.

Durtey extroction and analysis

For data extraction snd analyiis, & systern of categories and codes was generated o
conduct an analysis of the studies, This allowed us to systematise the review of the
publications and facilitated the compirisan between therm, thus differences and simila-
rities could be identified and examined.

Firatly, we prepared a table that Incuded, in each of the articles, the research objectives,
the sampls [nurnber and type of disability), the country, the methodology and instrements
for data collection and the resudts (see appendix]. This allowsd us to carry out an analysis
and compare the publications, highlighting and stressing the common succass factors. -
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Secondly, we developed a system of categories and codes to analyse, for each work,
the descriptive data of the studies (methadology, country and type of disability) and the
thematic data {personal and external factors} (Table 11

Findings

The findings are organised arcund the descriptive data of the stedies and the personal
and external factors that influence the ecademic success of students with disabllities (see
Table 1). A total of 3854 students with disabifities participated inthe 31 studies revieved,

Study descripiivn

The methododogy wsed in the studies was diverse: 13 qualltathve studles (42%), 12
guantitative studies (35%} and 6 mixed stwdies (19%). The methodoloaizal data, regand-
less of whether they are quantitative or qualitative, have enriched the analysis of the
results, Both methodalogies can be seen as complementary to each other,

The analysls of the comman factors In the studies allowed us to observe that the
technigques and methodelogical approaches wied o explore the success factors are
different, For example, self-determination, self-awareness and social support from peers
and staff have been Investigated from a gualitative perspective (Bamy and Domene 2005
Jenson et all 201 1) Howesver, other factors, such as self-advocacy and executlve function-
tng, have been addressed from guantitative approaches (Richman, Rademacher, and
Mzitland Z0714),

Thee diversity of technbgues in the 31 emplrcal studies enriched the analysis of the
results, since, on the one hand, the gualitative studies contributed to understanding the
opinions of the students and, on the other hand, the guantiEtive studles, through
statistics, allowed estabilishing sxactly which vanatdes influence the personal and extesnal
factars.

& final aspect is that no commaonality was found between the studies i the techniques
used, For example, the guestionnalres were different In every casa,

Furthermore, as for the countries in which the ressarch was carned out, out of 3
studias, 25 were conducted in the United states, while the rest weare perfarmed In Finland,
Ireland, Jordan, South Africa, Spain, Tanzania and the United Kingdom. Most of the studies
ware carried out in the United States, probably since the research topic i new and the
United States make significant investrnents In research. Secondly, this could be due to
thedr laws, education system and econocenle resources, as well as the diversity that
charactarises this country.

The systematic review found differences in terms of tha country in which the $tudy wes
condwcted, For example, Duma 2019 (South Africa) emphasised the importance of
people with disabilities recebdng governmeant funding to meet their neads. Howawar,
ihils was not mentioned In the US studies {Bayley et al, 2019}

The last aspect to analyss in the description of the data i the type of disabifity of the
students. The majarity of participants in the studies were pegple with Learning Disabilities
(1294 cut of the total of 3854), However, despits the type of disability, the studaents share
and recognisa the same success factoss (Da SHva et al. 2018),
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Personal and external factors

Tabde 2 shows that there are different cormmon factors in the reviewed studies that could
be most detemmining for the sucoess of students, Regarding the perdional dimension, the
factors that appear most frequenty are self-advocacy and seff-awareness, whereas the
miat comman extarnal factors are staff and faculty, support disability sendcas, family and

PEars sUPport

What are the pérsopal foctors and frafts of students with disaliltles who are
progressing and succeeding at the unhversity?

Students recognised six factors as fundamental ta thelr academbc success: seff-adwvocacy,
self-awareness, sal-determination, self-discipling, self-esteem and executive functianing.

Self-gdyocacy as o way fo gct proactively

self-advocacy plays an important role in the personal dimension of persons with disabil-
itdes, It s related to how a person feels about himdherself and the ability to act in ways that
fulfill hisher skills (Fichten et al. 2014; Vaccarn, Daly-Cano, and Mewman 2015). This
characteristic nfluences a person’s atttude towards fife, being proactive and taking
cantral of events, in order to successfully achieve the proposed goals (Fleming, Plotner,
and Oertle 2017; Timmesman and Mubvibill 20015,

On the other hand, seH-advocacy allows students to apply for services and alds
actcording to thelr needs (Harrion, Areepamamannil, and Freaman 20121, Mast students
ermphasized the importance of requesting support services such a3 academic coaching,
accommodations and tutoring,

This trait was also helpfd in becoming part of the peer group at the university
(Fleming, Plotner, and Certle 2017, Students explained that it was helpful to work as
a team with thalr peers, bacause they learmad frarm and helped each ather,

Self-awaraness as o form of empowerment
Self-awareness differs from the previous one in that, while self-advocacy refers to the
internal capacity aff the indrvidual to trust hisfher abifties, through self-awareness the
individual becames aware of his'her disabilty and looks for strategios o be the protage-
nist of his/her life. It is 3 practice that allows empowarment (Accardo et al. 2019} That is,
the parson with this tralt becomes independent, discovers abilities that allow himvdher to
face hisfher disability and controls hisher actions. The students highlighted that salf-
awareness allowed them, amang other things, to manage their time effectively, have clear
ahbjectives, prioritise content, and ask for and seek help from the faculty (Kain, Chin-
Mawman, and Smith 2019}

Morgowver, it was consldered a success factor to have been able to choose the type of
university and the type of degres according 10 personal interests (Barny and Domene 2015),

Leif-determination as a mechanism for learning fo succesd

Salf-determinaticn allows for behaviour management and control and refers 1o a person's
ability 1o make decisions for him or herself, to be independant, and e make decisions that
help him or her grow as a person {Accardo et al, 2019), In ransition planning to university,
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this charactenistic was fundamental, making it possible to improve their parception of
thelr ghilitles (Garrson-Wade 20131,

Irs the studies by Da Silva et al, {2016) and Yssel, Pak, and Bedlka (2016), it was found that
students with disabilities have a desire to be like everyons elsa, Participants of thess
studies identified the following self-determination skills as Important to succeed in
college: understanding ane’s disability, enderstanding strengths and limitations, |earming
to succeed despite the impact of 2 disabilty, setting goads and determining how others
could asslst in achleving such goals, prablem-2alving skills and salf-managemant skills

Lel-discipline to carey oul the tasks
Fullarton and Duquette (2018) described self-discipling as & person’s determination and
ability to cary out a task or to adopt & certain behaviour in the face of a difficult sitwation,
In sewveral publications it is explained that the reasan that allowed students to continue
to struggle and strive to achieve their goals was that all students had high ambitions to
complete HE and believed that having a-degree would resolve problems ralated to theis
disability (Tuomd, Lehtomikl, and Matanya 3015} The studies found that detarmination
halped peopls to create & senwe of autoncemy, freedorn and independant life experiance.
Their personal motivation acted as a pushing factor to find alternatives to reach their goals.
Students were convinced that this effort was going to be rewarding and that once they
gradusted they would be more likely to eam a degree, secure employment and improse
ghelr quality of life {Accarde etal, 20195,

Self-esteern, the fover of Hhe senze of belanging

Self-gsteem was considered fundamental to the process of identity formation, implying
the need to recognise and value one's own individuality, Firsthy, seif-estoem was related to
belonging, since recebdng support from friends and faculty members helped to believe
more in cne's own abillties, |8 was observed that paer work had a great Influence on seff-
esteermn, a3 students saw their efforts recognised, which motivated them., Moreover,
feeling part of a group was wery important (Fichen et al, 2014; Goegan and Daniels
20207; thus, for some students, belonging influenced thelr satisfaction throwgh o greater
sense of self-managerment and a harmonious perception of the campus climate {Fleming,
Platner, and Oerte 2017).

Executive funclioning

In the work of Accardo et al. (2019, several executive Tunctions were distinguished:
planning and organisation of studies, time management, prioritising and balancing
waork, goal-orented persistence, students' acknowledged flexibility, self-regulation and
retacogniticn, s

solve everyday problems, adapt to the envirenment around them and set goals and |

strategies, For the training of these functions, the support sevices of the universities |

provlded didactic services to Improve mental functions through exercises aimed at
boosting the most deficlent areas. -

Executive functioning b an essential akill in the life of alf students, as it allows them to _rl

e
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Which extertal factors inffusnce the aoodemic sucoess of sfudents with
dlsabilities?

Moral, financhal amd social support frorm the farmily
Moast participants identified the family dimension as a source of external suppart, In the
analysis, we examinad this categery thasugh moral, financial and sodal support.

:_ Firsthy, ragarding famé@y moral support, studenis reported that thelr declsion fo study at

univessity was infuenced by their famiies’ positive belials about their abiities (Accardo

| et al. 201%; Berry and Domensa 3015 Fullarton and Ceeguetie 2006), Their advice and the

emotional support they offered were very Important, since it influenced thelr motivation to
cortinue and complate their itudies [Da Silvia Cardoso e al. 2018; Duma sad Shawa 2019},
' Sacondly, family membars provided vardous forms of funding (Francis et al. 2019
Tugemid, Lehtomiki, and Matonya 20151 In the study by Duma and Shawa (2019, for
axample, it was found that famifies struggled to afford automatic whaeldhairs and othar
assistive techinologias far their sons and dsighters, as they were 100 expens|ve,

Finally, students with disabilities identified that, regarding social situstions, siblings
played an important role, as they managed to put themsehes in their place or integrate
tharm imto their groups of friends (Balley et al. 2019). Therefare, brothers and sisters wera
recognised as a soclal suppon

Umlvarsity as a key factor I the coptribution to acadetnle success
VBRoLE unidersity iervices and members af the unimﬁit}' COrmmilinity hawe Facalirated the
progress of students with disabilities: disability offices, staff, faculty and poars.

Impact of dizabillty support services

It is impaortant to highlight the role played by dicability sarvices, which are rasponsible for
coordinating the teachdng and learning process and medizting batween the students and
the faculty, promoting positive academic eutcomesd through academdc sdjustrnent sed-
vices and paychalogical support (Chang et al, 2019}

These types of services were offered to facilitate the academic success of students and
enable them to achieve the same goals as thelr non-disabled peers (Espada-Chavarria,
Mareno-Rodriguez, and Jenars 20203 Goegan and Dandefs 20200

For specific support, tutoring. workshops, srd summer progeammes weare mentlonad,
as they were events that allowed students to meet other perdond with disabilities. For
mods g&rﬂrﬂ"ﬂd suppaorts, roference was made to the Fu:s.i;ilil]l nl'amu.tlng SorpUlers,
axploring wavs of refating to faculty members; working onstudying skills and time
managament strategles, and connecting with peers. The ressarch by Goegan and
Danlels (2020} pointad out the bepefits of organising ‘welcome weelc” at the beginning
of the term to kearn how o navigate the scademic supports that students need o access
for themselves, duch as obtaining accommadations For their courses, while also offering
# social companent where students can meet other students who also have leaming
challenges, from which they can begin to build their network of peers on campus.

Coaching, in other studles, was considared a factor leading to success In persoens with
disabibtles. This was dus to the fact that the academic and social support received led o
better academic perfermance, more critical and flexible thinking to manage problems,
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and better controd of emotions and daily stress (Richman, Radamacher, and Maitland
2014y R, Charles, and DuBoge 2030}

In short, the benefits of disability support senvices were multiple and allowed for
finding stimuli, discovering interests and achieving a state of well-being in students
{Flerming, Plotner, and Oertle 2017).

Educatloral institutlon: acodemle suppart staff and facuthy

Students with disabilities found that star and faculty members played a key role in thelr
academic success because they had received encouragement, motivation and pesitive
feedback frorm them, which allowed them to persevere In thelr studies [Berry and Comene
2015).

It is not eosy to distinguish betwaen these two agents, a5 sometimes their functions are
simdlar and cornplementary to each other. Flestly, unlversity support staff acted as inter-
mediaries batween the student with 2 desability and the unbversity Instoution, providing
emotional support and guiding and motivating students when they neaded counselling.
However, they also intervened indirectly, providing faculty membars with information
about thelr students’ disabilities and what teaching materals to use as a wseful and
effective tool for the student, since most stedents came to wuniversity with a diagnosis
and pravious study expgrience (Milsom et al, 2018),

Faculty members were valued for being accessible and supporting student efforts.
They made varlous currlcular adjustments that facllitated the learning of their students.
The studies highlighted the importance of providing appropriate, Individualised and
effective adpastments Mmmerman and Mulvibill 2015],

Similarly, students with disabilities noted that it had been extremely fruitful to have an
emational connection with the faculty and staff and thanked them for being a source of
suppart, understanding, and compassion (Fabrl et al. 2028 Thawabieh and Al-roud 20711},
Thee stwdies valued the fact that the faculty members weare trained, with knowledge about
disability and universal designFleming, Coduti, and Herbert 2018),

Peers qs a key efement-in Inclusion
Lastly; it should be noted that peers influenced the academic success of students with
disabilities {Lombardi, Murray, and Kowit 2014} In addition, participants noted that
success would be greater If they built relationships with peers, engaged In campass
#ctivities, and had access to organised sockal activities.

Whiat allowed them to develop significant fFendships was mainly being part of Etudent
organisations and participating in the activities that were onganiied, in order to develop

social skifls. In the same way, belng part of a sports team or tabletop gaming groug |

helped students form authentic and meaningful friendships and receive emotional 1up— |
port (Bailay et al. 2015),

Thus, social inclusion was important on a personal level, 83 it produced well-being in
tha individual, and also on an academic level, since working In a team reinforced the
learning and understanding of new concepts (Goegan and Daniels 2023],
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Discussion

This work contributes to the line of research on diabificy and HE by prowviding

& systematic analysis of the internal and external factors that affect the academic success
of university students with disabilities, This paper confirms the personal and contexdual
factors that contribute to clusion asd success at unlversity. Although the factors
includad are not mew, the novelty of this study es in the fact that i Brings 1ogether all
the factors identified o date In a single paper. OF the review of the 10 faciors that
profmote success, only Accardo et al (3019) discuss eight factors and Fullarton and
Dugquette (301) and lenson et al, [2071] d=scwss seven factars. The remaining studies
fecus only on a few factors, Wa believe that this confirmatory study can offer contrasting
evidence for universities to provide the formal and informal support necestary for
successful retentlon and cormplation of studles.

These facters can also serve a5 a guide for students with disabilities to choose to study
in those universities that conternplate the supports described in this study. On the ather
hand, it can also guide the university to design policies and implemeant actions that take
Into account these factors
© A mhany studies have feported, persons with dizabilitles have to overcorne all kinds of
obstacles in thair university courses (Munir 2021), On the contrary, this study shows that,
when people have a range of personal skills and institutions provide the necessary 3
opportunities, it is possible for studants with disabllities o remain and seccead academd- | |
cally. Therefors, the results of this work offer cluas 1o guide the way foreard for those a
universities that wish o mave towards inclusion (Carballo, Morgado, and Cortds-Vega |

L, 20271; Louise and Swartz 2020} ——e
" Afirst idea that emerges from this study, 25 well as from Russak and Helhwing (2019), is
;7| that the term success s dynamic, since the 3354 students with disabilities did not always
_ | share the definition of the term, nor the factors that fed 1o |t Furthermore, our study
| coincides with that of Jenson et al, (2011), since scademic success depends on factors
| related to the personal, contextual and external environments.
™ The students defined thamsalves with various characteristics that they shared, such as
sense of freedom and independence, and considered themselves to be fighters who
persisted b their goals until they achieved their objective of being like others. They saw
disability a4 a0 eppartunity, were uied 1o avercoming obatacles and ware restlent. This is
in line with other studies, such as those by Accardo et al, (3013) and Goegan and Daniels
[2030). All students were committed to courses with the goal of graduating to employ-
ment University, a5 other studies have already concluded {Carballe, Morgada, and
Cortds-Yega 2021}, can be an opportunity to Improve the quality of e and achieve
indepandent Fving for people with disabilities.

The students possessed important compstencies for the menagement of thelr lives,
such as: setf-determination, self-advocacy, self-awereness, self-discipline, self-esteem and
exacutive functioning. Therefore, it would be important for peopls with disabilities 1o be
prepared in'these competences during the pre-university training stages, since thay show
that such competences aré essential to access and have educational, social and working
success, Howewar, this training should also be reinforced at university, especially in the
transition period, and courses should be offered to prepare for these characteristics. These
competences lead us to think that, in order to improve students’ leaming, net only
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disciplinary Contents are necessary, but also personal competences and social skills nead
to be developed i the subjects. This could be done through active and student-centrned
teaching methodolagies, such as cooperative learning. projacts and case studies, All of
these allaw for interaction and mutual support,

With this study we have also learned that, not only personal skills are necessary for
success, but also support from tha family and the eniversity. The family, on the one hand,
provides moaral and firancial suppoe (Fullarton and Dugquetta 2006), and institutions, an
the othar hand, provide adequate services to meet tha neads of their students (Harrison,
Areepattamnnil and Freaman 2012). Coaching, tutoring. accommodations and disahility
services are resources offered by the university to improve the quality of education and
enhance the peychasocial well-being of students, These resources and the use of themto
facilizate the learming and participation of students with disabilities could show the way to
other unbsersities that wish to respond to the challenge of successfully induding all
students.

Faculty members alto play a crucial role in this process of inchasben. In many of the
papers anafysed, reasonable adjustments were mentionad as an element that facibitates
academic success [Accardo et al. 2019; Fullarton and Duquette 2016 Garison-Wade 201%;
Timrmerman and Muleihil 2015} However, rathar than making adjustrents, it would be
better 1o teach from the Universal Design of Learning, since it allows them to act
proactively and offer multiple means of expression, representation and invobvément
(Fleming, Codutl, and Herbert 2318}, In addition o the Instrectional component, fagulty
miembers who have been key in facilitating stedent l=arning and participation have been
characterised by their closeness and affection, as well as by being professionals trained In
disability and inclusive education. This is ansther critical factor to be taken into account
by those universities interested in the success of all thedr students. This coincidas with
those studies that show that when the faculty members are prepared and close, they
influence the learming of the entire student body and facilitate the development of
a sense of belonging (Morifia and Orozon, 2021; Cotdn et al, 2021}, Taking into account
the need for a sensitised and trained faculty, it would be advisable for universities to
Include policy actions in thelr training, in order to. prepare them far inclusive education
and diversity.

Fimably, another factor contributing to success is peers, both in the academic and sgcal
spheres, This is comsistent with. previous studies (Accardo et al. 2009; Bailay et al. 2075
LeGary 2017; Da Silvia et al, 2016}, which contlude that, if peer support allows a student
with a disability 1o progress in his or her learning, then sociad support provides an
apportunity for an Inclusive college experlence. We showld not forget that attending
university i not only about academics and that it can be a great opportunity for
participation and social inclhesion (Hewett et al. 2017). For this reason, university Institu-
tions should also promote actions linked to associations, sports and culturad activites,
which, as has been stwdied, are key to feeling part of the unhversity commuenity [Bailay
et al. 2019; Twoml, Lehiomakl, and Matorya 20150

Limitations and frther research

This swatematic review |5 nal withaut limitations, The main lmitation is that the search in
the three databases led to a lange number of aricles on success factors for students with
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disabilities In the academic fiedd, Therefore, we had to exclude papers and restrict the
search o ten years o exclude publications related to anline education or other types of
publications, such as book chapters.

However, wa belleve that our research can pave the road for further investigations to -
debve Into the keys to success in unlverity study and Encrease the parcentage of
university students who manage to complete their stedies. It would be interesting to
carry out @ qualitative analysis, studying in depth the factors of success and conducting
interviews and chservations in the unhversity classtooms, in order to construct life
histories, with the aim of analysing and determining the most effective strategies that
cantribute o learning and participation, a well as discowering the services and sup-
ports that are determinant for students with disabilities to progress and succesifully
complets their stediec

Conclusions

This wark has reaffirmed the need for further studias related to the university success of
persons with disabilities. Success in university is subjective and depends an the personal
experiences of each student, However, there are several factors that can be shared by all
peoplbe, Thade respond to personal characteristics that are mainly assaclated with self
sdvocacy, self-awarengss and seff-determination. However, academic success s also
influenced by other external factors, such as the family, support services and professionals
from the university itself or peers. The latter, when the athers fail, can compensate for the
imequalities that studants may experience and serve a3 a support that encourages tham
nat to drop out of their courses and finish them successfully,

The significant findings of this study show students the skills needed to manage their
degrees and, in turn, help universities to develop actions that promote the development
of some of the factors identified In this study.
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